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UgyenlKid, 7E#EH, T & LT, MARFHUEFHMERBHEE SR CORRWTE B L ORHK
FHAGEMKFIROEBHE 70 Y 7 ML) EEREAREENRL NPT, HHOFHBLEH
FHABBEEL., REZROBLZZHVTWL I EPHRTE . Kik, [Background (HH D) ]
2T, HEMERFAL L TRET2HOBFOFEBILHER. 7 L CHBVMEHEFET T 7T A
WZBIL2BEZ RO L) ISR L TV b,

I teach Chemistry and Biology in Sarpang Central School. It is a high school with grades ranging
from ninth to twelfth. Prior to Sarpang, I taught in similar grades for five years in Orong Higher
Secondary School, in eastern Bhutan. I started teaching since 2010. In 2014, I had the opportunity
to attend training on Basic Education in Science and Math in Fukuoka, Japan. (FAi&+H)L /S Hrde
TR L M FE R BA TV Do TN VERIIZIFEENSI2EELT TH Lo PV EIIS
RE)T HH. 7= Y OREIZDH 24 1 @R TRSEIS 5 FEMER Tz FAIZ20104E 20 5 Hk
IZHEV TV %0 20144F12, @ BV Chfie S 72 BR & P O ZEBHE 12OV TOWNHE T 21T 2 A
W o720)

I was brought up being taught in a culture where the teacher provides and the students
receive and reproduce it in exams. I got integrated into the same culture as I became a teacher
and continued the practice. This culture is prevalent because it serves the immediate expected
outcome of the schools, academic excellence. Though it is just one of many other nobler outcomes,
it is the one which is religiously pursued. This culture is vindicated as the results in the national
examination is the key yardstick in determining the further progress of most of the students. So
activities inside the classroom and other initiatives are designed to facilitate students improved
performance in the examinations. The focus of the plans are on ways teacher may improve his
lesson delivery. Good teachers are those who teaches well. The focus has always been on the
teachers and their teachings. (FAMIMEMAI 2 E 2 . 2 F D HMAER T AE L. EENZOEH
T e D ARERICIANTE T 2 UL THE o720 £D720. HADEI % o 72k 2 O &k
A LT 720 ZOALIE, FEDIR L TV B Z2MII 2R ISR TW A 728, JE ST L T b,
ERBBROMERDZDBRDITE A EDFEDERZIED T HIEEL > TV L0, ZOXALI
IEELEINT WD, L7z o T, REROEERI) MlAd, SERICHT TAEDORMZ 1T 572
OIZTHA Y ENTWD, Tz, BEFTHEIE, B PICHHREISERZET S 2000 & %o
TWdo IKHRXONDHEMABRVERG & S, HiliL COBEXFTVHEITEH SN TV 5S,)

Prior to coming to Japan, I planned to study on Higher Order Thinking Skills in Science so that
students could perform well in the examination. The rationale was, through personal experience as
a marker for national examination and through the performance report published by the BCSEA
(Bhutan Council for School Examination and Assessment), the performance of students in science

in the national examination left a lot to be desired. Bhutan was also preparing to partake in OECD



EEBEAHIIZE 555 5

PISA, and according to OECD, Japan was one of the top-performing countries. So, I intended to
learn about classroom teachings that ensues better performance of the students in examinations.
CRHT 2R, EEDPHBMTRVEESEONS L5 BRHIBIT 2 FAEE A £ % 5k
L&) EBoTni, ERHBTORIBERS 7 — & » OFRGER & 5T Z H 2BCSEA: Bhutan
Council for School Examination and Assessment 73383 L 72 B #2112 L AU, ATED ERHERD
RO I E 2 2 HMA B o 70 Uk, 77— VIZOECD PISAMIZEINT 2 #fi % L T\ 7z,
OECDIZ & % &, HAEFPISAO B THRD LML XVICH L ED—DThH oz, D720, Al
DRV F T 2HE DL DIZOWTHARTHIET 2 2 & 2w 7,)

UgyenlCid. FRloFBBIEHEB. €L CEREZMEN L L a2 o, BEMERFA L L TEY
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OEBEHE 7oy 27 b, &) b JICAZEIFSKnowledge Co-Creation Program® iz b 1EH
L72e ZOWHMBEIZOWTORBONELIES NS, ZNHFWERBHEFAR TOREBELFALCH
WRIZESTA YR FEFROLDTH o722 ENPHIIITE 72, P, SREDZ DD A IZE
b5 UgyenfKOFIR & | FFKORBZIZEP SN TV L ROGHRDOELE Z LT\ <,
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BB O 70T = 7 NMFEE 2 EENITo T, FROBEETIE, —2D 7 —< %2
THORTERTEVER 2 2T BIELFER, #Hmr B, 72, FEb 60 bBSRERS
FaBEREEZEDDL [V VT4 —F v —] O MAFEZIT> T D, BFHETH % Ugyenlk
X, BURREOKRTEZHHOBEE OB ItRE Q68M) 228 L. AoEMICELFHEO 7ot
AV BE RV, 2O Ao Tz, RIFERMOZBII» b, B HFOHKHEORAE, S
BEPOEEOFERPBIMOFTEL TRXTHFT LI LI TE Lozl LoD, SO AEEE
HOFET TU—F 2L 25 4O0FEREZEXM L CT\w5b, £, [Little Teachers () PV T 1 —
F-+ —) ], [Assessment (7t A x> )], [Learning through struggles (GAf7¢SiR% 8 U 72500 I,
Z LT [Role of the teacher (¥FiD%E) | TH 5D, TRRICZNZNIIDOVTOROPEZ LT K
ROBRTIRTEBATE RO, FEHOPRDORD EHIFITHGR ST 5 &I L 72 & %
SLLTWh, Wihd, 4 2% [Active Learning approaches (7277574 75— 77 7a—F)]
POHOWHKTH D, B, LHIZH D [The teacher| % [Hel (&, EIZKTHEHDO I L TH 5,
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- Little Teachers () PV7 4 —F ¥ —)

“Little teacher” is a strategy designed and developed in Fuzoku, in which students are
empowered the role of a teacher; they prepare a topic and then present it to other members in
groups. ([ MVT 4 —F v —| Lix, METER - FARSINLFHA NI TIV—-ThHY ., &fEe
BUHEOEE 252550 Thb, EEIEIAG-HTIE Yy 7 2EV, HEL., TO/EREMO
TIW—=TDRAIN=253KT 5o)

The classes that follows are gradual conclusion of the unit. A significant theme of these
concluding classes are “Reflection”. They reflect on their inquiry, look back at the questions they
raised in the beginning of the unit and see if it is answered. Finally, the students write a report
about the unit. In the report they are supposed to reflect and write the learning from the unit,
about the inquiry, doubts if any and further learning. (J hVvF 4 —F ¥ — |2 X 5 —HEDFEH % #%
T B RAISHOFE LN L. HITOMDOIE Y TIZO RS LFEEIFH ) [HF] MrbhTw
%o HIEIXAS - B HITOIE LOICHE LZBVICEZ 2 2L TETCV I EED., HIEDO T
Ob 2% 50385, Hwikls, EREZZOHETIZOVTOLHRE— F2#E, LE—MIE, SOHT
TEHEALZZ L, BMIZE-722 8, SROFBOED SR EZELL I LIZR>TWh,)

- Assessment (72 A X })

The learning of the students is evaluated in the entirety of the unit. Different groups and
students’ progress at a different pace but ultimately get to their intended goals. The students have
the freedom and time to pace their learning, one important aspect of child-centered learning. This
caters to the learning ability of all students. The reflection sheet each student must fill and submit
at the end of each lesson is the evidence of the student's progress. The reflection sheet, apart from
helping to design further lessons, also helps trace the learning progress and the struggles of the
students through the unit. (AEFEQOFEFIRIIE, HITE&ARTFHMEINL, TNEND TNV —TRH
= AT ODOFEDON—AIRL B 05, EELZHITREICEM L - BEICHES 5, E/EZHS
DFBRDONR—AEbE LA LR 2R o> TB ), TIEERLOT 70 —F OEELRMEH D
=D THbo ZOZLFTXTOLELDFHGRINGIET 2 DD THh Do FIEORBRIATENTR
M3 250580 > — ME, EEOESOFEE 550 5HDE) ¥ — M, KEIOFEHETF A 126
SOEFTIE RS, HitEE L T, FEHOEBRRSCEEO DT T X 2B 5 2 LI2HHRID,)

- Learning through struggles (G4TéEE8% 3 U725 0Y)

Confusions and frustrations are taken to be a natural part of the learning process. I could see
these aspects in practical in the science class. I also could relate their struggles to another math
class observed in which the teacher, when asked about the students being confused, said he
confused the students on intention, so they would not be confused later and that they can learn

from it. This is in contrary to the conventional belief in which teachers are supposed to clear any
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confusion the students had and further not confuse them. (Fff)& Tl {EELL7 I A L -2 a ¥
FFEBHROLDPTREZLIARLZODELE LTRAOLN TS, HFOEHETIE, €9 LB
TenZze MLEHIZ, LD HFEDOEFETIE, EEPRILL T2DOTIEZ W L H»zHER
B FNEERNZLOTHY) ., TIDOLFERLLIIILTNELESo T, TUL, #ihfidrd
TEDORELE TE AL ITRVERCRET 5 L) REROEZ /T EIEE) BOTH D)

* Role of the teacher (ZffiDT%HE])

The science lesson was an ideal depiction of the concept “Teach less, Learn more’. Throughout
the unit, the role of the teacher was more of a facilitator than an instructor. The focus of the lesson
was entirely on the students. The teacher was passively active. He was reaching all the groups
and exactly knew the state and the progress of each group. The teacher also was having a private
talk with students who seemed not involved in the group activities. The teacher was also making
sure the groups had all the materials they needed for their demonstrations. Simultaneously, the
teacher, as he was going around was documenting by taking pictures of the students” activities and
maintaining a note in his iPad. The teacher was not lecturing and being the center of focus, as I am
accustomed to being taught. (HE} D% L, [Teach less, Learn more] &9 2>t 7 | & #AH
PICBEL T\ b, Hneka MU T, #AOEENL, 1 VAT =L ) kD772 )7 —

TNV—=TIZHZEPRETE) &7 — TOIRERERRI 2 IEFEIEE L T2, BLEIDSET,
L7V —TEBIZSML TR W E ) ICR R DAEICHFEZ20F, G2 H (o BIgERHER, FR
WM T X THi> T A e K7 )V — TR L TWb. FRIC. HEZAEOFE 5
HIHg-o720, PadliZ A EZMo72) LTREFRL T 50 RAOFRTORER L v, Hliliid kR %
L7z, BEEOHLII 072D LTWia,)

The entire lesson was an exhibition of child-centered learning. All the knowledge the students
acquired, they learned on their own. They learned through inquiry, reflection, collaboration and
with facilitation by the teacher. Students also had autonomy to pace their learning. (2241 % 8
U, BEPFHOPLTH S, A7 HAVER LI TR THG TEALZLDTH S, PILD
E BRL. AEL. BEL, 2L THMOT 72 T a rEBLFATYDS, EETHTO
R—ATEREMED D720 ARMEEF > TV 5,)

CZET, MHRFHEFHMWERBBE TR CORERBE 2 B L EETROFE T Tu—F L
Z DDV TDUgyenKDORTE 2 BT & 720 KA BRETEROFEE LR 5 4 DORHZRD 72
Do, FERBLUHBFIZOWTOHSORHERL. BAIOREZH/E LIBO TV LEF27) DR 5o
COROHEIEIE, ROEREHE 7Y =7 M b EB L 205 FE L T <,
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3-2. ZHLEEXHBOREBRGRE & OHBEIFER

EHRFEEBIA AL, 2T OMFBEB XA Z L2 F 24 725 D)1 %59 Fhli o B M 1%
5 & PR SR R B, [PRAS TR ] 2 BB GBI EE L OFERTTENIED TV 5 20084 D
BIRR LR, BB EPEAE & PR EDOF R LR DO FROERDOE L L2 . HELE X #T]
FTHLIEIMDHMATYD, 29 Lz, &) bIF20165ELIE, HARDREMIEIZE WL E D
WIVFEE 2 S . FREEOWHEICE T AR WAbE i 2 C& 7z, WRiZiE, £ OE% B O
stk 2 RiEE 9, ENPFRALGOLEIKE OV TV WHIRDSH 5, ZILUIHADF L TH Y,
VOIS FRILBDORETH D L F R 5o

BUE, REEAHMARFRE T, W/ eEEDB L O EIBEHEE & EHE L 2250 Ll o EICHU ) fLA T
WL, FOEBEME 7O Y 27 ho—212, JICATRERHEKnowledge Co-Creation Program7 &
%o ZOJICATEERHE O L 3 HH T, Ml OFAN BT 2R HENFEE 8 U/ HPIREE a3 =
STABIOEDOII AT A ERE)YA ZVOBRETOND, 77 ) AHIROKEB L OKE,
ML —F— (BEEH), HETBIRE 552N 2 RKOHEILBIEILA IiThNTEB Y 10FITRE L
FAEM O HARFEFHEE B L O 1 EROFMEBE 22T 2B BVMEREFEICLE o TE 2ESNT 5
WaDd b, 14H (1EHE) IHHEICET LIHER S L302% 825, 24EH (2HH) 3ARFES
PMARFBEOBES L LI, BRI V=T T4 A v arRs )R 5257 72) 7 —
7 — L LTZMT %, UgyenlKid, 20174F & 20184F12 Z O JICAFRERIWHMEIZ SN L. 2% 7 [E % Hils
DA VN= EIHBTEIEE T TR L 20 TNENOERHIR, FRSFO LRI DO 2 THE =
T2 L OERERD . SOICHMOMEREEL LR 5772 ) 7= —L LTONEEZR -
TWwolz, ZOZ EpVyhbithz, L rxEWikbed 72 5723, % 3 3 [ Other Educational Experiences
(BREGEEREARRR) | LV UTIORT . 2B, ABHMEIC, 20174F1313% (V7> 52, TF4ET
2. W—F 1. 37944, FrEe7 1, vIr¥2, BT 77 1), 20184 FF12% (=7 M1,
IFFET 2, H—=F 1, XTIA41, VI F2, §FZT L, 9AYF2, FrET 2) O
BEEPZML 72,

The yearly schedule of the JICA co-creation program with DPDT gave me the opportunity to
participate in the program twice during my training program. I am very much appreciative of the
timing of this program. Since the program is on schedule for November every year, it is the most
important and the official start of the training program for the teacher trainee. Also, since the
trainee has the opportunity to be the part of the program twice, they can trace their journey of
learning through the year and can reflect and explore on further learning in the remaining months
of the training. (B EWHE 7 1 7 7 A, JICAORERINHMEIZ 2 ESINT 2 %152, 20
B AEBRIEH LT b JICARRERIWHME X BELLHICEB SN TH Y, LIUII0OFIRE T %
AW EoTRIBEZINTHY ., 707 T LOKRENLGHIGELE 22D TH 5. F5WH A,
COMMBIZ2ESMTE L2 LT, 2RIHTEZNITO 1 FEHOBEFOFXU 2O, REZL T
DY Fr HOMTEHBROEER L BEIE L7005 D B) REREITHI LN TE 5.)
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During the first few days of the program in 2018, when I heard the participants share their
impressions and thoughts after observing classes, I could relate it to myself. Most of their
comments and questions were trivial in nature (focus on infrastructure and facilities, classroom
size and workload, classroom management, assessment and evaluations, students and teachers’
competency and attitudes, etc). Some of this was also in my mind when I was participating in the
program in 2017. (2 FEH O & 7 - 722014E DO JICATRERIIHME T, WHEE 72 b S8 0ig¥S
BitRIC, TORBERLEVEIAETLOREW L & DEOBG ORI L BEDIT S Z &3 TE 7,
TR PREMOIBLALDPRENTRZVEEDNDL D[4 > 7 7 RHM, HE0T A4 X, LT
W, 7T AEE, TRAX YN EFHEL EFELHAORES EREESEIL] Th o7z FAH H2017
A JICAREERINHE IO TSI L 72K, RO BEAESL B v 2o T iz,)

I do acknowledge the fact that this question is expected, as the participants are coming from
diverse culture and background. What may seem a routine phenomenon here may be completely
new to foreign observers. To understand the context we need to understand the culture of the
schools, which 1s developed through long years as in Fuzoku. Through more association with the
school and getting integrated with its culture, most of the concerns get answered on their own.
Like, evaluation, learning of students are not necessarily evaluated lesson by lesson but rather
through the units and the whole course. (& I1XF 2. EXP OB RORLLIWHEENSZ D L)
LB H o TH BN L 2o HATED ) SNTATHO L IR Z L b DI, FHEAIZE 5T
FELHIRADLZNDDTH LD Lz, URZHEBS 51213, TTT0EROTAL % B L
BITIUE % S %\, FROULIIRINCEY BRET 200 TH L, MEIZZOBITH L, FREDH
HBOBERTD . ZOXALE B EINL LT, BHOFEMDITE A EPHRIFHFHI LT
Co BIZIE, H B IX LDIFEHEIC DWW TEER & FF o T 7zhs, RN % Mg OZES B 7 2
T, EEE—H—HOFEETIHI SN LD TIER L, Buaedk, € L e fTirisns 2 &
ZEY . TR AGPZIT AN TR S72,)

When I reflect on the nature of the comments raised by the participants (some of them directed
towards the teacher), I think it has to do, due to their responsibility as an administrator and teacher
trainer back in their country (some of the participants were administrator or teacher trainers). I
also acknowledge the difference in the expected learning outcomes in Japan and other participants’
countries. Like currently, if in my country, content knowledge is the primary learning outcome and
a means for promotion to next grade, so lessons are hugely directed by examinations, especially in
higher classes. Whereas in Fuzoku exam 1is just to evaluate one aspect of their learning outcome
(content knowledge) and it does not determine the progress of the student to the next level, until
after junior high school. Through one participant from Egypt, I came to know that Egypt also have
started to adopt a new system wherein students will not be graded for promotion until the fourth
grade. Bhutan have also decided to do away with examinations till 3rd grade commencing on 2020

and rather choose formative assessment. (WHEEH D I 2 > F [ZD\W DI HEHIZOWTOH D
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7Zolz] X NS PRERCTRELESE, TN TN FETHS TV EEENH2bDTHD L
bz [HEBICIIRERTRETEEN V], $72, HEAL, MEEBEOZNZNOE L TRO LN
LMESBRELLZ LR DO, BIZIEHEDO L ZARORETE, —FOKRIay 7Y
HETH Do HEOED, EEDPROFFIHESLT2ODRKAEL o> TnD, L2 T, BEIL
FICEEoge, RBICRECEESN S —HHETIZ, PEIFET T, ABREFEb s
DFBARRERL7200—20METHY [T 7 Y HE], ROFEIHESTZDDOHDTIE %R
Ve —ADZY T MABMER NS, BIELY 7 M CUEH L HERESIEAS N, MF4EETT
ROFIEIHSL 72O OFHIHBEIE SN D 2 L 27z, 7—% Y THHE L 20204 CT/NE3FEF
TOMBRZIDY 20, Kb ) ITTRIFFMiAEA SN D 2 12k 5 72,)

I would always be grateful to DPDT for the opportunity accorded to facilitate home groups.
Hearing different views from different participants helped gain new insights. In the programs of
DPDT, I feel we come across similar themes more than once but each time we come across, there
i1s always newer perspectives and deeper insights. As a facilitator in the group, I could see this
development in the participants. I could also relate it to my own learning journey and I realized it
is not always about learning more but rather learning deeper. This is a prominent learning aspect
I have seen even in the classrooms in Fuzoku. Another good aspect of the program was facilitators
meeting at the end of each day, we could learn about different discussions in other groups, reflect
and relate our own discussions with others. Facilitating also gave me a feel and a practice for the
task that lay before me when I reach back to my school and also helped develop my facilitating
skills. JICAZRERFHMEICBWTC, F—L 7 V—TD 773 ) F—% —HKEHZ -2 12, &£ THRK
HLTD, RLEOWMERD Ok A ZERPHIT T, Flokllkzeiss 2 L TE 72, B
FROBEMMET T 77 22BN T, TRITHERELTELRRA 2B LI EVFH DD, €O
JEICH 72 E G o, BEOMBEIET AL EFEER L INV—TD7 7 V7= &L
THHMER OB COEREPEBSETE, HOOFTORRILHEDIT SNz, EL) HFEVFUDIKR
HTHhoHI Dol CNEMEDRETHBETELEELMETH L, 612, 77
T =P 1IHOEDLYIZI =T 4 Y T2 RbMO 7V — T OGS LEWH L 706 ) IU) #
Hld, TOWEDS ) —OOEELME Th o720 773 T— 5 —ORERIE, 7—5 ¥ TOHH
BMTRLREZEIIDWVWTOERE, TNzHODPLOEERT IR ZGTATINLZIDOTHD,
HOD7 7)) 7T =8 —AX UM ELZZ L e EKL7Z,)

Db EEE 70 Y = 7 hADOBINE U2 UgyenKOR D ERH P E R TE 72, RIFZ 2Tl
BRTRALEREZEPER SN LRRLTEY, ZONFEIHTEN TRV, LA L, FiROH
BEBHREFR CTORESBEZBLFTE, Z2TORBOFVEREEZ L% 5, ZHUIEEDR
R L BT OGBSI L L2 5772 ) 7= —OFEEZ A Ho TWE LWV ET L LD LD
BHDTHDLZ EDHEEEIND,
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3-3. £EFHOFUVOBBEHEME L TEVRTAVWETEIERS

UgyentKiZ, %5 4 3 [Other Takeaways (F DO SMFEIE) | T, [Draft Lesson Plan (33§48
F) IR LTWD, T, IFEOEY O HEITHE 221H) TH 1) AEPFERERL L &
FHOTHA YD ENTWD, 50D LHE, ICTOEHPERMICHAAEN, BHETIERL
BRE (FEEBRE) TfT) JLAHEIN TS,

Z LT, m#FEL %5 [Conclusion (£ &®)] Tid, RMEERLHEDOF A FPILIZHHEL 2
[ Reconstructing my own Teaching Practices (H & O¥BEEEOFHRHEL) | L Wy /NRHBLEDIF, K
DEHITHERT WS,

MEXT Teacher Training Program has been a rich learning curve. Schools visits, class
observations, roundtables, Intensive learning courses, monthly meetings, Monday meetings, JICA
co-creation programs, readings, associations with professors, teachers and students made me
realize my own shortcomings as a teacher and what I needed to learn. (SCHEIE2A O FE#E B W5
HFEETUT T ATOAHGOFNE, Bheh—TE2H SO TH o7z, FRAFM, ERE, 7
Y RF=T 0, EhiEEE, AMARES 77 Ly A, ARHORBSE L OMERE"Y. JICATEER
BHE. BEEEOREY, BWMKFEREA S vy 7003 22— a vERBL, B LTESZ
WEEFERRXZ L IZRONTWV572,)

In the culture I come from, the focus is more on the results, curriculum, textbook and teacher
than on students learning. The teachers strives to teach well, and obliviously ignored how students
are learning. It is a product oriented system and I was one like many immersed in this culture. I
have come to realize that the process is more important than the products. That students learning
is more important than the results. (FAO AL TIX, AEFEOFZL D BFERLH Y F 25 4, HE
FTFLHRTCEESPEIN TV D, BT L CHER D2 EIHD, BEDPED L ) IZFEATV S P
FEoKREIE LAV, ZNEHBEFEEY AT MMEENTWEZETHY, AT D HDOEL
DABZDALD 2150 L L6, FAE #ERED ST ADRKETHL I LIZHD
Wizo BEDFCIIHEREL ) O RFELLDLDTH 5,)

Planning a draft lesson plan on a unit in Biology, further affirmed my aspiration for a child-
centered learning in my class. It is very much feasible. This could always improve when it gets
implemented in the class. (55 4 ECOAEYFOH I Z @ U, EETFAROFE 2TVl T2
HEOEPHERTE 2, TNETHEHTERLZLOTH Y, Thpb DOFEFEKDO L THIZH
HFEINTWLCIREEZFSLDOTH S,)

LR, Ugyen RO BEEGLEA S . ROBEMER ZAEIM P BT 520 % o TE 720 Kid,
F & LT, MHRFHEFHMBRGEEE AR TORENTE B L URRH R AEEBIRA B EFE
7oy =7 MIEDLY, EEREESETERL 2P, BHOFERBEAFHRZHHEEL, KERO
BEZHVTW 2, ZOZE2HTR, KETRROFATZ LR CERNEEET %o
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4. EEBEHETEEEEUgyen DorjiKDEVEFZA/-HD

UgyenKOF V% X272 DL LT, 22T, ROPBENPHAETHHBE L GO 1 FHOEY
WCELBMBEEB L OEESEE - MAOFE TH o722 L2 FLIIERT 5,

FRMOGHETHR L2 BY) ., EBEUBIMERAFETT 7T 2136 r HBOHARFETFHEE & 145
BOBEMBBE PO L RFEDFEF L & — TN T LB EMEEFEO HARFETMEE O 7o
75 0E, PRSP EHBBEETHVBATH D I EEEEITIA L EINTVD, A THEESN
Bl RFEEBMARFES TR 2 ZHAFEBZRES (F7 Y F7—7)V) 12T, HHOEOHE
REROM BEERESLH) F 27 2%2E58) 2RAY -ty v a VITTHE L. HROHEH
BB D L EBRTRET) L 2 FMBBEBO 7075 MIMESIT TN ETHD, MA T, #
BWHER FEHAFEFHEE UM P ICEMEE (UgyenROBITE 9 % S IXJICATERIBHMES) (12
WY AATZ & HREEL T 5, KO 2 EOJICARERNHE~OZ L 2 2 TONRERELZ72H D
ELT, ARFFEFY 7 — I L R E L CORETOF U % KN L7z HARFEFIREE OB 05
BTIA L OHELTHHFIZ L D EEADVD 5,

HAETFHEAE L OO ) O, THMEE TR, KiF. AR TR L LD ITEIRFEEEEE
W B BB E PR DIZZE R L b\, EEFROFE 2 L2 28N %, B2 208D & C
T&7z0 F720 2RICELJICARERMEDIL Y AT, JKH S 2 EZMOE N H - 722 LK
HCTHolt b _TWaB L) 2, 2HEEHTIIZD 1 FEMOHSORGTREZHOZEILIZEOE. H
BOBEEREPOLD S, JRER [BMBERTPIREZL] ZRBL TV TWD, FRHICHISRK RO
1 K2S, 2 H &7 2018 O JICAFEE RIS 2 BT, s H DS E DS R O3 % Rzl %,
R DM 7 T AHME, FEM. AR X OO B 2oV TERM R B 2 b5 8T % 1T,
LEMOHFGOREBRENLIE L DD, TN 5 OHMRPLEMIIAEN TldR W ERNTWE L2
HTHbo TNUL [N RTCRZRT VO] NOBLREZRLO LD VX, BT
O TV ) ZTOREWR LD G TrZWVEW)I ZETHA ), T, B THEERE
DFBROTHA Tt 22 BRI, RWREHMZ2ITHSO 7 L— A2 MALTHEL TWo72H
HGOFEETO L AZESTLENBWTH), BRTHD LHET 5,

FCASERL L 72 BRI E RSk & 2 OMERGEFIC SRR Lo, REEESHIMAF R TIE. HEOEK
EE BRI, TN AWNICERT LAY, EMEONEYR ) EToEEREE L, Bk
B LI RN EREOMERICR D A TE 55 Twb, Ugyenfld, HEAHMAEBEDMEH
DT 7Ly ACBWTHGONY A%, BRRRME, RSP RZR L A N—ITHRET L, £
DHFEFLEREANED 055, BRLOEFHEIIBNTENLORET T L O, LYV RVAFBOHEA
TECALED T A 0 BRIEBGS AR L C& 7. 29 LMERGRRRIC X D IES MRS X, K
NINFTOFEBLHABEBA MBI L LFOEREARLER, TN HHBELEZLHVTC»
CHBPROSECEHICEZHIN TS, Rid. HEWBREEL L TOZOMOED % [E)
BA—=TEWLIDTHo | ERBELTVD, TRTETOFFBEHAFTBEFHEL T B,
TATYTATAZHRIE TN ZETEDHY), ZODIZEZDOAL LWEEEZLZ 57200
W ASLTE & % B (WIR2010) o HETHEREFAGE L, BIRBEO-00 T 75 L THD, KT
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077 5% HMBEE CEEFE - RAOFEE LTGRELERIE TV ZLEDERLEZORFES
Z. RORLEFIIERZTINT WD,

ANNE OB E SN 5 EERBEIMER 7470 7 F sid, MROFRYE - BETBEU %
TRBREGTREZFROLDOTH L. %7 ) F2 7 2O 2ER, K707 T LAOHM L
ZOFBIZWY A7z £2, KTO T T AR 0 (EH) ThobUE, &RY - KPR
BT HH) MADPTARAN A S EBET SN D 2 COENEEFERPIPOND 2 EPYIH
ThHbo AahZOifamD—INIRIUT L) -

b=

i RAOMEIZL D BERREL7Z2HIEZOHUIEA TR,

i OECD e HPISA (Programme for International Student Assessment) & F-X % EEEAY 7%
FRAEEFEDZ Lo 15BN RITTHMET, Berm) 772 —, BFENY 797 3 — D=8
IZDWT, ETLICEBESIN D,

i [y F7—7NV] [EFEE] [THEEET > 7 7 L v 23 EHREESHIKERD 1Y)
F2TALTHA, HEWMBEEFAIIZ. 2) LEREDOT ) F 2T A28 FIMLTLH-oTWwh,
T2  [HEHORFE L OMiRe | 13, RFEESGEIMARF IR 2 FHEOR) M, Bz
XUgyen KOG ETH 2% 5, WERBEBE TR TOREBEFLLVRL7Z2O0OLDT, AIZ
1 EFREE, FEIEFOITE L NITITo Tz,

v fEHKFEEHIARFEOEFEEB X OTICATEBTHEIZB W T, ¥ 3 — ¥ (Schénl983,
1987) 7 = v #H— (Wenger2002) 5 OHEEEMHET L TW5b,

518 - ZE3XH
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FE A AT
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Tracing the Longitudinal Process of Learning of International Teacher Trainees

—Starting with the analysis of long-term practice records of Ugyen Dorji from Bhutan—

Yoshiko HANBARA, MANGULABNAN Pauline Anne Therese Malaya,
WANG Linfeng, Yasmine MOSTAFA

In this paper, we traced the learning process of a Bhutanese teacher, Ugyen Dorji, during his
study period in Japan. He came as a teacher trainee government scholar; at the end of his program
at the university, he submitted his long-term practice records which were analyzed in this research.
It included his inquiry, experiences, involvement in different projects and his reflections during his
stay with the Department of Professional Development of Teachers and the attached compulsory
school of the University of Fukui. As a result, he was able to reconstruct his own view of learning and
education, which had opened up prospects for improvement and reform of his practices upon return to
Bhutan. Such studies on the government-sponsored teacher trainee program have remained limited.
Were the experiences of these non-Japanese teacher trainees in Japan really valuable in their future
practice? Thus, it is necessary to share efforts and know-how, as it is in this study, across universities

and graduate schools in Japan to develop and improve the quality of the said program in the future.

Keywords: international teacher trainees, professional development of teachers, lifelong learning /

adult learning



